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A case study on mobile-assisted language learner 's learning motivation based on L2 Motivational Self

System (L2MSS) theory

Xinrong Sun
School of English Studies, Shanghai International Studies University, Shanghai

[ Abstract] This case study is situated within the theoretical framework of the L2 Motivational Self System (L2MSS)
to investigate the trajectories of motivational changes and dynamic identity construction of a foreign language learner
utilizing Mobile-Assisted Language Learning (MALL). Results revealed that MALL learner’s motivational changes were
closely related to the selves constructed across different spatiotemporal contexts and their perceptions of “self”” and “others”.
The “ideal L2 self” and “ought-to L2 self” distinctly manifested two dimensions of “self” and “others” respectively. A
referential perceptive trajectory from “others” to “self” was discovered within the “ought-to L2 self” dimension.
Additionally, a new motivational identity as a “player” was identified within the identity construction of the MALL learner.
This study provides an empirical exploration of the applicability of the L2ZMSS theoretical framework in MALL context
and offers insights for future technology-assisted language learning motivation research.
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